
Abstract
This paper  discusses about absenteeism of children from schools.  It focuses primarily on the 
issues faced by the children with disabilities and their families. It also briefly discusses the 
factors affecting the school attendance of such children. The concluding section discusses 
the measures that can be taken to limit absenteeism of children with disabilities from school. 

Introduction 
This paper focusses on the issue of 
attendance and absenteeism with particular 
reference to children with disabilities, that 
emerged from the same study. 
 The hurdles that children with 
disabilities and their families face regularly 
is unimaginable for others, especially for 
those who are not well informed about the 
types of disabilities that people may have. 
Children with disabilities are disadvantaged 
as compared to the others in some form or 
the other. 
 As per section 2 subsection(s) of the 
Rights of Persons with Disabilities Act, 2016 
“‘person with disability’ means a person with 
long term physical, mental, intellectual or 
sensory impairment which, in interaction 
with barriers, hinders his full and effective 
participation in society equally with others”. 
This clearly means that the disabled people 
need additional support in order to be able 
to fully participate in the society along with 
others. 
 Therefore, for children with disabilities 
to be enrolled in, and be regular to, school 
requires immense courage and determination 
on the part of these children and their 
families. These children are continuously 
at a high risk of being sporadically or 
continuously absent, and if not provided 

with the right environment in their school, 
home or community, are prone to dropping 
out of the schooling system altogether.

Why Talk about Absence of 
Children with Disabilities from 
School? 
One major reason why parents and guardians 
of children with disabilities send their 
children to school is because they want their 
child to learn the basic norms and rules that 
govern the society. 
 For instance, Rahul’s parents and sister 
want him to go to school so that he knows 
the meaning of school. This is despite the 
medical issues (Autism, Attention-Deficit 
Hyperactivity Disorder among other issues) 
the child has, which makes his going to 
school a task for not only him, but the entire 
family especially his mother who stays with 
him the entire time to monitor his health. 
It does not matter to his parents and sister 
whether he studies or not. They primarily 
want their child to improve his language and 
communication skills. They want him to be 
able to interact and “engage” with others. 
They want him to be equipped enough to 
be able to live a life as close to normal as 
possible. They want him to cultivate the 
habit of getting up in the morning at six, 
taking a bath, going to school and being 
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able to do regular things like going to the 
washroom when he feels the urge to, and 
coming outside the washroom after using 
it. They want him to have certain uniform 
habits like any other child. They want him 
to start talking to other children and asking 
them general questions like “What is your 
name?”. The father feels that if his child 
could go to school everyday, he would be a 
little more normal in his behaviour around 
other people and not create scenes in public 
like he normally does. 

Factors Affecting Children with 
Disabilities
Apart from the factors that have an impact 
on the attendance of every child, there are 
certain factors that specifically affect the 
attendance of children with disabilities. 
The inability of such children to effectively 
be able to communicate with others, lack 
of disability-related awareness among 
people, lack of empathy in people, scarcity 
or unavailability of special teachers, 
discrimination by teachers and other children 
in schools, inaccessible infrastructure, are 
some of these factors.  

Discrimination
As per section 2 sub-section (h) of the Rights 
of Persons with Disabilities Act, 2016, 
“‘discrimination’ in relation to disability, 
means any distinction, exclusion, restriction 
on the basis of disability which is the 
purpose or effect of impairing or nullifying 
the recognition, enjoyment or exercise on an 
equal basis with others of all human rights 
and fundamental freedoms in the political, 
economic, social, cultural, civil or any other 
field and includes all forms of discrimination 
and denial of reasonable accommodation.”  
 Rahul’s parents and sister pointed out, 
during their conversation with me, that there 
is not much interaction between him and the 
teachers. The teachers are unable to make, 
and hold eye contact with him possibly due 
to some apprehensions that they may have. 
They do not even ask him whether he did his 

homework. Surprisingly, one teacher does 
not even call out his roll number while taking 
the roll call of the class in spite of requests 
by the parents to treat him like a normal 
child. They believe some teachers lack the 
patience and empathy required to deal with 
such children. 
 Section 8 sub-section (c) of the Right 
to Education Act, 2009 mandates the 
appropriate Government to “ensure that the 
child belonging to weaker section and the 
child belonging to disadvantaged group are 
not discriminated against and prevented 
from pursuing and completing elementary 
education on any grounds.” Despite this 
legal mandate, Rahul’s family faced multiple 
challenges and hurdles in getting their child 
admitted to class 6 in a school of their choice 
because of which they had to let the child 
continue pursuing education in the school 
he was already studying in. Schools refused 
to even entertain the parents when they 
came to enquire about admissions for their 
child and those who did entertain them did it 
with no intention to actually admit him into 
the school.  

Communication Problems
Rahul’s family also shared the case of the 
only dyslexic child in his school at that time 
who comes from Saidulajab, which is about 
six kilometres from his school. The mother 
of the dyslexic child told them what he goes 
through on a daily basis. Travelling to and 
from the school is a task for the child who is 
ill-treated very often.  He cannot get on the 
right bus because he cannot read the bus 
number. He is hesitant in asking for help 
because he fears people will taunt him for 
not knowing the number of the bus he gets 
on to go to school everyday. He even gets 
beaten sometimes because he is not able to 
speak up at the right time. Some teachers 
too, hit him due to his improper uniform.  

Dearth of Special Teachers
Section 24 sub-section (d) of the Right to 
Education Act, 2009 lays out the duty of 
teachers to “assess the learning ability of each 
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child and accordingly supplement additional 
instructions, if any, as required”. For 
disabled children, only teachers specialised 
in dealing with their specific disabilities can 
effectively follow through with this duty as 
they have the requisite knowledge and skills 
to be able to create an environment suitable 
to these children.  
 Rahul’s school has no special teacher 
for autism. He is the only autistic child in 
his school. At the time when I spoke to his 
family, the school had a special educator for 
the visually impaired who was not equipped 
to deal with autistic children. The special 
educator was not even aware of what autism 
means as was evident during a conversation 
this child’s parents had with him. Rahul’s 
parents and sister feel that he loses out on 
crucial years of his life whenever there is no 
special teacher who can cater to his special 
needs as has been the case for the past few 
years. His behavioural problems started 
because he thought he does not have to 
study because there was no special educator 
in school. After the special educators, whom 
the child got comfortable with, left, his desire 
to go to school went away. As his father said, 
“He will not follow the command unless he 
understands what he has to follow and what 
is the purpose of following it.” and explaining 
this to such children is the job of a special 
educator.  

Conclusion
School environment should be well 
structured and based on discipline and order. 
Schools must have satisfactory levels of 
hygiene and sanitation and comfortable and 

accessible infrastructure. Teachers should 
create an environment that is encouraging 
and learning-oriented. They must have the 
support of the students, parents, other 
staff members, Head of School and other 
government officials. They must have 
adequate workload and access to relevant 
teaching and learning materials. The schools’ 
administrative leadership should be strong, 
responsible and accountable. Schooling 
should be suited to the diverse needs, 
interests and potential of all the children.  
 A positive school environment is very 
important for children, especially the 
children with disabilities. Awareness and 
normalisation of “abnormalities” is necessary 
because that will help to get rid of the stigma 
attached to such children and allow them 
to live without the fear of being laughed at, 
judged, mocked or harassed. The teachers 
should continuously assess the progress 
of each child and undertake necessary 
interventions to help each child. There must 
be special needs educators for children with 
disabilities as required, in each school.
 People need to be more aware of the 
types of disabilities and what an appropriate 
behaviour in this regard would entail. Most 
people in the society lack awareness and, as 
a result, empathy towards people, including 
children, with disabilities. Awareness drives 
should be conducted by the government and 
the civil society, including non-government 
organisations, for this purpose. They also 
need to ensure that teachers and other 
school staff are sensitised and trained to be 
able to deal with such cases in a suitable 
manner.  

References 
Abdullah, M., Salim, S.& Arip, M. (2017). Social Ills Problem Between Student and The 

Relationship with Student Academic Achievement. The Social Sciences, Elsevier. 
Akbaşh, S., Şahin, M.& Yilmaz, S. M. (2017). Struggle with School Absenteeism in Compulsory 

Education: Different Country Approaches and Policies. Universal Journal of Educational 
Research, 2107-2115. doi: 10.13189/ujer.2017.051128  

Attendance of Students & Teachers in Primary and Upper Primary Schools. (2009).  Research, 
Evaluation and Studies Unit Technical Support Group for Sarva Shiksha Abhiyan. EdCIL 
(India) Limited. 



Vo
ic

es
 o

f 
Te

ac
he

rs
 a

nd
 T

ea
ch

er
 E

du
ca

to
rs

Voices of Teachers and Teacher Educators4

Avalos, B. (1992). Education for the Poor: Quality or Relevance? British Journal of Sociology of 
Education, 13(4), 419-436. Retrieved from http://www.jstor.org/stable/1392849  

Baruah, S. (2018, October 20). 100 more libraries in govt schools, students will be bookkeepers. 
Indian Express. 

Baruah, S. (2019, February 5). Survey finds 11,000 children between 6 and 14 aren’t in school. 
Indian Express. 

Bhatty, K., Saraf, R.& Gupta, V. (2017, December 9). Out-of-School Children: Some Insights on 
What We Know and What We Do Not. Economic & Political Weekly, LII(49), 69-76. 

Bonface, K. (2017). Does It Matter! Relationship Analysis Between Chronic Absenteeism 
and Academic Performance of Pre-School Learners in Kambiti Primary School, Makuyu 
Education Zone, Murang’A County, Kenya. Journal of Education and Practice, 8(29), 19-24. 

Chronic Absenteeism in the Nation’s Schools. U.S. Department of Education. Retrieved 
fromhttps://www2.ed.gov/datastory/chronicabsenteeism.html#intro

Chugh, S. (2011). Dropout in Secondary Education: A Study of Children Living in Slums of 
Delhi. National University of Educational Planning and Administration, New Delhi. 

CREATE: Consortium for Research on Educational Access, Transitions and Equity (2011). 
Retrieved from http://www.create-rpc.org/ 

Dube, K.&Ncube, P. (2016, October). Does Peri Urban Location of School Affect the Performance 
of Pupils? International Journal of Innovative Research & Development, 5(12), 65-69. 

Elementary Education in India: Where do we stand? District Report Cards 2016-17 Volume I. 
National Institute of Educational Planning and Administration, New Delhi. 

Gihar, P. (2014). Urbanisation and Changing Social Structure- A study of three selected 
localities in New Delhi. 

Gohain, M. (2018, November 22). Indian Children take maximum tutorial lessons in world: 
Survey. Times of India. 

Goodrich, L. G., Castellano, J. M.&Stefos, E. (2017). An Analysis of the Social Profile of 15 to 
17 Year Old Students in Ecuador Regarding Secondary School Attendance and Truancy. 
Review of European Studies, 9(2), 91-105. doi:10.5539/res.v9n2p91 

Jha, K. (2014, August 23). Dropping Out for a Drop of Water. Economic & Political Weekly, 
XLIX(34), 25-26. 

Nair, M. (2010, November 17). School Absenteeism Among Children. Indian Pediatrics, 47, 
921922. 

Public Report on Basic Education in India .(1999). https://www.undp.org/ content/dam/india/docs/
public_report_basic_education_india.pdf

Rajput, A. (2019, January 21). ‘Over 500 kids dropped out due to encroachment outside MCD 
school’. Indian Express. 

Rama, T., Anitha, T.& Reddy, Y. V. (2014, January). Survey Based Study on Causes for 
Absenteeism among Primary School Children in Baireddypalli Mandal Of Chittoor District. 
IOSR Journal of Research & Method in Education, 4(1), 12-21. 

Ramachandran, V. (Ed.). (2003). Getting Children Back to School: Case Studies in Primary 
Education. New Delhi: SAGE Publications Pvt. Ltd. 

Requirement of 75% of attendance in Classes X/XII. (2009, October 8). Delhi: Central Board of Secondary 
Education.http://cbse.nic.in/circulars/req_of_75p_attendance_8-10-2009.pdf

Safvi, R. (2017, December). Delhi’s Qutb Complex: The Minar, Mosque and Mehrauli review: 
Not mere structures in stone. The Hindu. Retrieved from https://www.thehindu.com/
books/booksreviews/delhis-qutb-complex-the-minar-mosque-and-mehrauli-review-not-
mere-structures-instone/article21291807.ece 

Sandhu , R. (2017, August 3). Retrieved from Brookings: https://www.brookings.edu/opinions/
breaking-down-the-barriers-integrating-the-school-andbeyond-in-education/ 

School Education in India: U-DISE Flash Statistics 2016-17. (2018). National Institute of Educational Planning 
and Administration, New Delhi.http://udise.in/Downloads/ Publications/Documents/Flash_
Statistics_on_School_Education-2016-17.pdf



Enrolled, yet Absent: Children with Disabilities 5

Voices of Teachers and Teacher Educators

Sethi, C. (2014, April). Study on Absenteeism among Children in School. IOSR Journal of 
Humanities And Social Science, 19(4), 96-99. 

Shrangi, V. (2016, April 14). South Delhi: Urban sprawl robs Mehrauli’s charm. Hindustan 
Times. Retrieved from https://www.hindustantimes.com/delhi-news/south-delhi-urban-
sprawl-robsmehrauli-s-charm/story-hjtvYv74Tduf88lT7Ll6VJ.html 

Singh, A. (2015). Tests, Measurements and Research Methods in Behavioural Sciences. 
BharatiBhawan. 

Tamiru, D.&Belachew, T. (2017). The association of food insecurity and school absenteeism: 
systematic review. Agriculture & Food Security. doi:10.1186/s40066-016-0083-3 

The Delhi School Education Rules, 1973. (1973).http://www.edudel.nic.in /welcome _folder /DSSR.
html

The Persons with Disabilities (Equal Opportunities, Protection of Rights and Full Participation) Act, 1995 . (1995).
http://niepmd.tn.nic.in/documents/PWD%20ACT.pdf

The Right of Children to Free and Compulsory Education Act, 2009. (2009). The Gazette of India.http://
legislative.gov.in/sites/default/files/The%20Right%20of%20Children%20 to%20
Free%20and% 20Compulsory%20Education%20Act%2C%202009.pdf

The Rights of Persons with Disabilities Act, 2016. (2016). The Gazette of India. https://www.ncpedp.org/
sites/all/themes/marinelli/documents/RPWD%20Act%202016%20Rules-copy-En.pdf

Tilak, J. B. (2000). Education Poverty in India. Occasional Paper, National Institute of 
Educational Planning and Administration, New Delhi. 

Tulsyan, A. (2018, December 6). Beyond direct physical harm: Eliminating corporal 
punishment in schools is essential for ending violence in societies. Times of India. 


