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Abstract

Effective leadership for the learning and transformation of school systems
is a fast-evolving field of study in the domains of educational research.
One of the most important aspects of this study is how leadership affects
high-quality education. A growing number of academics are examining student
learning outcomes in relation to school culture and environment using the
influence of school leadership as a solid theoretical framework. This study
examines various school leadership models in this regard. Additionally, it
provides an overview of popular leadership styles for fostering learning, such
as distributive, participatory, transformational, and instructional leadership.
The article continues to discuss the qualities of good school leadership, and the
evaluation follows with a discussion of how school leadership impacts student
performance. It further organises and contrasts the well-known leadership
models that are now grabbing the attention of the academic community in order
to uncover the successful aspects of leadership models for boosting students’
learning outcomes in a variety of circumstances. Despite the significant number
of publications and their diversity, the current analysis discovers a disconnect
between various school leadership strategies and effective student learning
results. The purpose of identifying some research gaps within the more general
topic of leadership for learning is to inspire fresh perspectives and ideas in the
field of school leadership that may be useful in filling these gaps.
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Planning and Administration (NIEPA), New Delhi.
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INTRODUCTION

Murphy et al. (2007) asserts that
improvingorganisational performance
requires competent leadership. This
assertion lays its basis, established
on the profound vision, setting, and
specified goals of the school (Hallinger
and Murphy, 1986).

Effective school Ileadership is
necessary to create a learning-
friendly culture and environment
in the classroom that transforms
instruction into learning outcomes
for all students. Through the
literature, researchers have
covered a range of leadership
strategies, such as distributive,
participative, transformational,
and instructional leadership. These
strategies have developed in a range
of challenging situations for the
overall growth of institutions. In
instructional leadership, teaching-
learning processes are given more
focus, whereas transformational
leadership places a more specific
and wide-ranging emphasis on

capacity-building for individual
and institutional changes. These
two  approaches of leadership

are combined in an action term
‘leadership for learning’ (Leithwood
et al., 2006). Leadership for learning
focuses entirely on students’ learning
and transforming classrooms and
schools to support learning (Gurr
and Day, 2014). Despite the fact
that there is a plethora of data on
school leadership and efficacy,
managing an efficient school with a
focus on outcomes involves a distinct
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set of responsibilities (Muijs et al.,
2010). However, Krliger et al. (2007)
emphasised the need to comprehend
the mechanisms through which
school leaders are strengthening the
performance and improvement of
schools. As a result, the broader aim
of this study is to examine school
leadership approaches to determine
the extent to which leadership
parameters influence quality
education and learning outcomes.

THE STUDY DESIGN

This study employed a methodical
evaluation of the literature that
concentrated on studies highlighting
leadership for learning. More than fifty
papers published in international and
national journals have been reviewed
for this article under different major
heads i.e., instructional leadership,
leadership for learning, leading
teaching-learning, leading school
transformation, and transformational
leadership.

Four PopPuLAR TYPOLOGIES OF
ScHooL LEADERSHIP

Bush and Glover (2003) describe
school leadership, as an effective
process that drives individual and
organisational goals and objectives
while identifying and addressing
the school’s needs, aspirations,
and challenges. Moreover, Day
et al. (2016) claimed that a
school’s capacity to improve its
overall progress and maintain its
effectiveness over time is primarily
determined by how school leaders
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conceptualise the school’s needs and
diagnose how to fulfil those needs and
how they use various combinations
and accumulations of context and

time-sensitive interventions to
express, reinforce, and sustain
clearly stated, organisationally

shared educational values. Thus, the
leadership of the school encourages
a teaching and learning atmosphere
that is beneficial to students’
overall learning and development
(Mythili, 2020). The importance of
leadership in a school is viewed by
both teachers and students as being
second to that of education and
learning in the classroom (Leithwood
et al., 2004). Robinson et al. (2009)
elaborated additionally their view,
as it helps in setting goals and
expectations, strategically allocating
resources, organising, coordinating,
assessing instructional processes,
and providing a positive learning
atmosphere. From the literature, the
paper identified four popular models
of school leadership which have a
great contribution to the progress of
schooling, such as, (i) Instructional,
(ii) Transformational, (iii) Distributive,
and (iv) Participative.

INSTRUCTIONAL LEADERSHIP AND ITS
EFFECTS

Learning-centered leadership with
an emphasis on instruction in the
classroom is the primary goal of
instructional leadership, which is
primarily concerned with students’
academic development. The goals
of instructional leadership include
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establishing clear learning objectives,
developing a plan to implement
the curriculum, and assessing
the efficiency of the teachers. This
leadership strategy emphasises the
significance of raising the standard
of classroom teaching and the school
leader’s initiatives to support better
student learning outcomes (Day,
et al., 2016). In a school setting,
instructional leadership focuses
on three things: (i) establishing

goals; (ii) supervising curriculum
delivery; and (iii) supporting a
healthy teaching environment
(Hallinger, 2003). Maintaining a
supportive learning environment

in the classroom requires careful
management of the instructional
program, curriculum coordination,
oversight and assessment of teacher
performance, and observation of
student growth (Hallinger and
Murphy, 1985). According to studies
on the effectiveness of instructional
leadership, it can influence students’
academic achievements, particularly
by working on teacher development,
working conditions for teachers, and
school culture and ethos (Shatzer et
al., 2014). Given that instructional
leadership mostly comprises the
principal’s responsibilities for
planning and managing education in
schools, the principal outlines and
communicates the school’s goals to
other staff members. Therefore, it can
be claimed that this approach is a
top-down approach of managing
schools (Nedelcu, 2013). Leithwood
(1994), asserts that instructional
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leadership images are stale because
their focus is ‘heavily classroom-
oriented’ and they don’t consider
‘second-order changes’ in the growth
of an organizations.

TRANSFORMATIONAL LEADERSHIP AND
1Ts EFFECTS

Transformational school leadership
attempts to develop the school’s
cultural atmosphere and boost its
capacity for creativity, rather than
just improving curriculum and
instruction. Supporting educational
advancement both inside and
outside of an organisation is the
goal of transformational leadership
(Hallinger and Heck, 1998). Schools
are urged to establish a vision
and culture towards improved
classroom instructions, and teacher
development to improve the whole
educational system. Shatzer et
al. (2014) emphasised four critical
aspects of transformational leadership:
inspiring motivation, individualising
consideration, idealising influence,
and stimulating the intellect to
enhance the overall quality of schooling
for a more robust school system.
It’s critical to increase employee
performance, establish a vision and
goals, comprehend and develop people,
restructure the organisation, and
oversee the classroom instructions
(Leithwood, Harris, and Hopkins,
2008). According to Yang (2014),
transformational leadership is
constructive for the overall school’s
growth since it allows the school
to address difficulties effectively
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and achieve various degrees of
improvement at different stages. As
a result, at each step of the school’s
development, the principal must
focus on the requirements of the
students. Although transformational
leadership has been shown to
improve student results (Leithwood,
1994), but it does have two key
drawbacks. First, it could be used to
manipulate or influence teachers who
are expected to follow the leader’s
‘vision’ and goals. Second, instead
of setting up school-level vision and
goals, transformational leadership
strategies may be used to ensure
adherence to centrally established
policies.

PARTICIPATIVE LEADERSHIP AND ITS
EFFECTS

A successful model for leadership
in a school setting is participative
leadership because it promotes positive
relationships among staff members
and lessens the burden on school
administrators (Sergiovanni, 1984). As
per the participative leadership model,
an organisation’s decision-making

processes are the organisation’s
central focus (Leithwood et al.,
2004). In its normative paradigm,

participation is based on the following:
(i) participation will improve the
effectiveness of schools; (ii) democratic
principles support participation
in a site-based administration
context; and (iiij) and any legitimate
stakeholder may participate in
leadership. In participative leadership
context shared leadership roles and
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responsibilities will lead to reduced
leadership costs if leadership density
is deemed a credible replacement for
principal leadership (Sergiovanni,
1984). The participative leadership
model is popular as it is based on
the notions of democratic values.
Still, there is a lack of literature on
its successful implementation in the
school context, specifically for the
improvements in learning outcomes.
Despite the current emphasis on
individual leaders, according to
Harris (2004), in the complicated and
rapidly changing world that schools
are a part of in the twenty-first
century, democratic/participative
leadership is essential.

DiSTRIBUTED LEADERSHIP AND ITS
EFFECTS

Decoupling distributed leadership
from lines of authority is a critical
first step in understanding it
because it provides a novel and
significant theoretical framework
through which school leadership
can be reconstructed and rethought.
Distributed leadership, as Harris
(2004) emphasises, entails
acquiring knowledge throughout the
organisation as opposed to pursuing

expertise just through official
positions or functions. Successful
school leaders understand the
limitations of a centralised

management model, and change
to a decentralised management
model that is “distributed through
collaborative and joint working as
it equate with maximising human
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capacity within the organisation
and assist capacity building
within schools, which contributes
to school improvement” (Harris,
2004). A distributed leadership
model in a school setting does
not involve individuals managing
other individuals but rather is an
emerging property of groups or
networks in which they emphasise
expert opinions by engaging a large
number of individuals in leadership
activities (Bernett et al., 2003).
According to Silins and Mulford
(2002), when leadership resources
are made available to the whole
school community and teachers are
given the authority to take decisions
that are significant to them, then
only student outcomes are more
likely to improve. It was discovered
that excellent academic achievement
among children was connected with
schools that encouraged instructors
to share leadership roles (Louis and
Marks, 1996). There is more evidence
that diffused leadership throughout
a school staff is more likely to result
in positive student outcomes than a
top-down leadership approach (Bell
et al., 2002). Therefore, it can be
said that distributed leadership can
positively affect student engagement
and school development capacity if
it is well-designed and implemented
(Day et al., 2009; Hallinger and Heck,
2010). Additionally, distributed
leadership can be one of the most
effective forces for long-term school
improvement since it results from
networks and groups of people
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combining their expertise (Harris
and Spillane, 2008).

FroMm A COMPARATIVE LENS

The instructional and

transformational school leadership
models are the most widely studied
and effective when it comes to
enhancing schools. Studies have
indicated that the instructional
leadership paradigm has a greater
influence on student outcomes
than transformational leadership
because it lays more attention on
the calibre of the teachers and
the instructional processes in
the classroom. It emphasises on
improving classroom instruction
and learning and views the
primary responsibility of leaders
as supporting greater learning
outcomes for students (Day et
al., 2016). Robinson et al. (2009)
found that the original goal of
transformational leadership was
to improve staff connections, and
that this decreases the likelihood
that it will produce excellent
student outcomes. Instructional
leadership is primarily concerned
with enhancing these procedures
because teaching and learning are
the schools’ primary functions. On
the other hand, transformational
leadership has traditionally
placed an emphasis on inspiration
and vision, focusing on creating
institutions and attitudes which
improve the standard of instruction,
strategising goals, fostering
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employee growth, and redesigning
organisations.

For instructional leadership,
maintaining a constant focus on
teaching-learning is essential. But it
places more emphasis on direction
than on influence. In contrast, the
transformational leadership model
focuses on facilitating greater
motivation and commitment among
stakeholders and establishes a path
to achieve the organisation’s goal.
In case of participative leadership,
it emphasises the necessity of a
collaborative approach, but it lacks
a specific leadership method (Bush,
and Glover, 2003). Despite being
extensively distributed, it has a
higher impact on students, and
overall school outcomes, proving that
it is more likely to improve leadership
capacity this way rather than relying
solely on individual leadership
(Leithwood et al., 2006). Thus,
in contrast to popular leadership
models, many researchers advocate
integrating diverse theories to better
understand leadership and its effects
on students’ achievements rather
than adopting a linear approach. As
Marks and Printy (2003) stated, while
a single model of school leadership
is not sufficient for overall school
progress, an integrated leadership
model can fulfil specific school
goals. The effective traits of school
principalship as leadership for
learning can thus be associated with
an integrated aspect of instructional,
transformational, participative, and
distributed leadership.
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Tablel
Comparing Four Popular Leadership Models
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Instructional

Transformational

Participative

Distributed

The primary goal
of schools is to
improve efficient
instructional
strategies for
quality classroom
learning.

It is less likely

to significantly
impact student
results because it
initially focused on
staff connections
and capacity
development.

It emphasises

the significance

of teamwork,

and it does not
represent a unique
leadership style.

Assist schools in
growing capacity,
adding to school
improvement and
optimising the
organisation’s
human capability.

Keep teaching-
learning as a
constant focus, but
one that is more
concerned with the
direction of impact
than the influence
process.

Provides a
foundation for
articulating and
working toward
the institution’s
or organisation’s
vision.

A helpful approach
to building a good
relationship among
the staff together
and in easing the
responsibility of
school heads.

Sharing leadership
resources
throughout the
school community
and empowering
teachers to make
a difference in

the classroom

will likely improve
student outcomes.

The alignment of
school ethos and
culture, as well

as the shaping of
school goals, to
increase the quality
of educational
outcomes.

By fostering
individual and
organisational
learning, it focuses
on improving the
teaching-learning
environment and
aids in creating a
school culture and
vision.

In the framework
of site-based
management,
participation

will boost school
performance since
democratic ideals
justify it.

ScHooL LEADERSHIP AND ITS IMPACT
ON STUDENTS’ LEARNING OUTCOMES

School leadership matters from the
perspectives of when and where
it is most needed for students’
academic success. It indirectly
impacts the learning of pupils
and it is always disseminated
throughout the organisation as

leadership using influential power
and appreciation (Hallinger and
Heck, 1998). According to Leithwood
et al. (2006), school leadership has
a significant impact on students’
learning outcomes since it is second
only to classroom teaching and
learning in importance. Additionally,
Witziers et al. (2003) also argued
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that this impact can be seen in
changes to school organisation and
its culture, teachers’ performances,
and instructional methods. The
school principal, who acts as the
institution’s head, has a significant
amount of influence to affect the
ambience of an institution, including
the mindsets of the faculty and staff,
the academic progress of students,
and other factors (Waters et al.,
2003).

According to Robinson et al.

(2008), schools that emphasise
interpersonal relationships, work
culture, and teaching-learning

processes are more likely to influence
students’ overall learning outcomes.
In promoting student achievement,
instructional leadership rather than
transformational is more beneficial.
On students’ academic success,
school heads have a big influence.
Principals may have a more powerful
influence on student’s academic
achievements in their schools
than the environment in which the
school is located. Achieving greater
student achievement results from
the principal’s actions to keep track
of students’ academic performance,
safeguard instructional time, and
offer rewards for learning and
teaching (Shatzer et al., 2014).

According to Marks and
Printy (2003), an integrated style
of leadership that incorporates
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instructional leadership strategies

has a more positive impact on a
school’s success as measured by
the effectiveness of its pedagogy
and student accomplishment. To
improve overall school performance,
both in terms of classroom
instruction and capacity-building,
instructional and transformational
leadership approaches should be
implemented. Leaders also can
influence the environment in which

teaching-learning takes place to
help improve student’s learning
outcomes, along with helping

teachers and staff members build
their capacity for professional growth
and transformation.

To improve students’ overall
achievements, school principals
must focus intensely on instruction
and learning and work collaboratively
to define school goals and vision
(Cruickshank, 2017). Strong
leadership approaches are discussed
in the study “Successful school
leadership: What it is and how it
promotes pupillearning” by Leithwood
et al. (2006). Taking these assertions
into account, school leadership is
ranked second in terms of influencing
student learning. However, rather
than dictating school leadership,
basic practises that all leaders must
follow are less important than how
leaders use them.
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Table 2
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Contributational Relationship of Popular Models of
School Leadership for Learning Outcomes

Leadership styles

Leadership indicators

Leadership for learning

Instructional
leadership

e Instructional programme
e Mission
¢ School learning climate

e Organisational
conditions

Transformational
leadership

¢ Visions and goals

e Staffs’ attitude in the
pursuit of goals

¢ Bottom-up approaches
of shared leadership

Distributed
leadership

e The leadership approach
focused on team and
group work

e Stress is given on
organisational learning

* Collaborative approach
responsive to the context

Participative
leadership

¢ We are working together
with a transparent chain
of command. A leader
empowers their followers
and includes them in
decision-making

¢ Instructional programme
e Curricular programme

* Assessment programme
* Vision for learning

¢ Learning communities,
team-oriented
environments, and a
diverse set of leadership
sources

* Resources appropriation,
distribution and use

¢ School culture and
environment context

¢ Acclamation

(The table is based on Daniels et al., 2019; Aas and Brandmo, 2016; Harris and De Flaminis, 2016;
Thompson and Glase, 2015; Sun and Leithwood, 2012; and Hallinger, 2011)

Leadership takes into account the
environment in which they operate;
in schools it indirectly enhances
teaching and learning via resilience
and perseverance. Five leadership
practices that influence student
learning are defined by Robinson et al.

(2008) that are: teachers should set
objectives and expectations; organise
and plan their teaching-learning
activities; encourage themselves and
others to participate in professional
development activities; and maintain
a calm and encouraging environment.
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Leadership, according to Hallinger
(2005), is a process of reciprocal
interaction in which instructional
leaders establish the goals for the
school and coordinate the culture
and policies of the institution to
have an impact on the standard of
educational outcomes. In response,
it urges instructional leadership to
concentrate on raising the standard
of in-class teaching and learning.
Beyond student learning, school
leadership has a positive influence
on developing an environment that
will enhance the overall school
quality. School leadership indirectly
affects student learning by setting
the required conditions for teaching
and learning. A school’s leadership
methods must  be culturally
appropriate and contextually flexible
to benefit students, teachers, and the
school (Mythili, 2020).
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FACTORS INFLUENCING LEARNING
OUTCOMES

Leadership for learning describes
school leaders’ actions to achieve
the best learning outcomes,
specifically in the context of students’
achievements (Hallinger, 2011). It
is an approach to leadership that
integrates the elements of significant
leadership models. Leithwood et
al. (2004) highlight four influential
factors contributing to leadership for
learning outcomes: setting direction,
leading others, restructuring the
organisation, improving the
instructional program. As it is
the process of active participation
of an entire school community,
further, Robinson et al. (2007) also
contended five influencing factors
to consider: setting objectives and

and

Table 3
Influence of Leadership Styles on Learning Outcomes
Leadership styles Influences Learning Outcomes
Instructional Curriculum planning Increased retention of subject
leadership and quality instruction matter content, effective
teaching-learning, promotes more
teacher-student interactions.
Transformational Effective communication | Promotes better leadership and
leadership and maintaining sound communication skills with more
internal and external critical thinking/problem-solving
relations ability.
Distributed Defining the mission and | Stronger connection with others.
leadership vision
Participative Organisational culture, Develops values among
leadership trust, and collaboration | stakeholders.
Integrated Recognizing and More resilience. Better pro-
leadership awarding successes and | environmental behaviours.
accomplishments
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standards, judicious resource
allocation, organising, supervising,
and assessing the teaching-learning
process, encouraging taking part in
teachers’ professional development,
and maintaining a supportive and
orderly environment. Moreover, it
primarily focuses on learning for
students and for teachers to achieve
the highest learning outcomes by
the schools; therefore, Shannon and
Bergeson (2009) has extended nine
influential factors which directly
or indirectly contribute to the best
learning outcomes: a focused goal
that everyone shares, with great
expectations for all learners, strong
school leadership for elevated levels
of cooperation and communication,
state-aligned curriculum, instruction,
and assessment, regular supervision
of teaching-learning, focused
capacity building for professional
development, a supportive learning
culture, and community engagement.

FINDINGS

The result of the findings of the
review suggests that different models
of school leadership are essential
factors that significantly impact
students’ learning outcomes. Still, it
has considerable effects on students’
academic achievement through the

different leadership  approaches
of school principals (Kythreotis
et al., 2010). First, this research

emphasises the importance of the
leadership style of school principals
in influencing students’ academic
development. Second, one category of
studies identified direct impacts while
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others found indirect effects, the
disagreement between the different
researchers is exacerbated by the
direct impact of this aspect on student
achievement. Third, the different
leadership approaches of principals
should be given more consideration.
Because different leadership
approaches influence students’
learning outcomes in different ways;
in this context, the one-to-one direct
relationship  between  principals
and students should be given more
emphasis to achieve more successful
learning outcomes (Kythreotis et
al., 2010). Furthermore, the specific
leadership practices in which they
engage greatly impact students’
learning outcomes. Additionally, most
research was centered on the school
principals’ instructional leadership
style because it directly affects the
teaching-learning process. However,
an integrated transformational and
instructional leadership strategy is
more effective for enhancing learning
outcomes and advancing a school
progress (Bush and Glover, 2003).
It is easier to influence student
outcomes and school performance
when integrated leadership blends the
transformational and instructional
leadership strategies. It can help
students perform better by affecting
the settings in which teaching and
learning take place and enhancing
the capacity for professional growth
and change (Shatzer et al., 2014).

CoNCLUSION

According to a majority of studies,
school leadership is just as important
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to the overall performance of the
school as well as classroom teaching
and learning, despite having a
smaller direct or indirect impact on
students’ learning outcomes. Even
though no one leadership approach
or strategy will be perfect for ensuring
the advancement of all schools and
the academic success of all students,
school leaders should make sure
they have a good understanding of
the unique characteristics of their
institution before choosing the
approaches and strategies they will
employ (Cruickshank, 2017). In
this context, Robinson et al. (2008)
extended their view, when leadership
in school concentrates on teaching-
learning, teacher development, and
how they strive to influence the
teaching practices that matter— these
areas are more inclined to result in a
beneficial effect on learners’ academic
performance, and well-being.
Consequently, school leaders looking

May 2023

to boost their student’s academic
performance may find the integrated
leadership style advantageous. An
integral part of the transformational
model is the vision for the school,
which cannot exist independently of
its context; an integrated leadership
model begins with a contingent
approach. The foundation for
communicating and acting toward
this vision is then provided by
transformational  leadership. As
part of a transformative strategy,
instructional leadership defines the
significant priorities of a learning
organisation in broad terms (Bush
and Glover, 2003). As a result,
leadership models that are more
closely related to teaching and learning
are more likely to benefit students’
learning outcomes (Robinson, 2008).
Thus, leadership style, school culture,
and classroom culture all influence
students’ learning behaviour
(Kythreotis et al., 2010).

REFERENCES
Aas, M., anDp C., Branpmo. 2016. Revisiting Instructional and Transformational Leadership. Journal
of Educational Administration. Vol. 54(1). pp. 92-110. doi:10.1108/jea-08-2014-0105
BenNETT, N., A HaRVEY, C. WIsE, aND A. Woobs. 2003. Distributed Leadership: A Desk Study.
Retrieved from www.ncsl.org.uk/literature reviews

BELL, L., R., Boram, anp L., CuBiLo. 2003. A Systematic Review of the Impact of School Head
Teachers and Principals on Student Outcomes. EPPI-Centre, Social Science Research
Institute. London: University of London.

Bush, T., anp D., Grover. 2003. School Leadership: Concepts and Evidence. Nottingham:
National College for School Leadership. Retrieved from http://tinyurl.com/y7cl8wjc

CruicksHANK, V. 2017. The Influence of School Leadership on Student Outcomes. OpenJournal
of Social Sciences. Vol. 5(1). pp. 115-123. https://doi.org/10.4236/jss.2017.59009



Role of School Leadership for Ensuring ... 79

Day, C., Q., Gu, anDp P., Sammons. 2016. The Impact of Leadership on Student Outcomes:
How Successful School Leaders Use Transformational and Instructional Strategies
to Make a Difference. Educational Administration Quarterly. Vol. 52(1). pp. 221-258.
https://doi.org/10.1177/0013161X15616863

Day, C. Er AL. 2009. The Impact of School Leadership on Pupil Outcomes: Final Report.
Nottingham: Department for Children, Schools and Families.

DanitLs, E., A., HonDEGHEM, AND F., DocHy, 2019. A Review on Leadership and Leadership
Development in Educational Settings. Educational Research Review. Vol. 27(1). pp.
110-125. https://doi.org/10.1016/j.edurev.2019.02.003

GURR, D., anD Day, C. 2014. Thinking About Leading School. In Leading School Successfully.
Stories from the Field, edited by Day C. and D. Gurr. pp. 194-208. London: Routledge.

HALLINGER, P., anp HEck. 1998. Exploring the Principal’s Contribution to School Effectiveness:
1980-1995. School Effectiveness and School Improvement. 9(2). pp. 157-191.

HaLLINGER, P., aND H., HEck. 2010. Leadership for Learning: Does Collaborative Leadership
Make a Difference in School Improvement? Educational Management Administration
and Leadership. Vol. 38(6). pp. 654-678. https://doi.org/10.1177/174114321037906

HaLunger, P. 2011. Leadership for Learning: Lessons from 40 years of Empirical
Research. Journal of Educational Administration. Vol. 49(2). pp. 125-142
doi:10.1108/09578231111116699

HALLINGER, P. aAND MurpHy, J. 1985. Assessing the Instructional Management Behavior of
Principals. The Elementary School Journal. 86(2). pp. 217-247.

HaLLINGER, P., anD J., MurpHy. 1986. The Social Context of Effective Schools. American
Journal of Education. Vol. 94(3). pp. 328-355.

HALLINGER, P. 2003. Leading Educational Change: Reflections on the Practice of Instructional
and Transformational Leadership. Cambridge Journal of Education. Vol. 33(1). pp. 329-
352. https://doi.org/10.1080/0305764032000122005

Harris, A. 2004. Distributed Leadership and School Improvement. Educational Management
Administration and Leadership. Vol. 32(1). pp. 11-24.d0i:10.1177/1741143204039297

Harris, A., anp J., DE Frammnis. 2016. Distributed Leadership in Practice: Evidence,
Misconceptions and Possibilities. Management in Education. Vol. 30(4). pp. 141-146.

Harris, A., anp  J., Spiane, 2008. Distributed Leadership Through the Looking Glass.
Management in  Education. 22(1). pp. 31-34. https://doi.org/10.1177/
0892020607085623

KruGer, M., B., Wirziers, anD P., Sieegers. 2007. The Impact of School on School Level
Factors: Validation of a Casual Model. School Effectiveness and School Improvement.
Vol. 18 (1). pp. 1-20. DOI: 10.1080/09243450600797638

KyrHrEOTIS, A., P., Pasniarpis, AnND L., Kyriakipes. 2010. The Influence of School Leadership
Styles and Culture on Students’ Achievement in Cyprus Primary Schools. Journal of
Educational Administration. Vol. 48(2). pp. 218-240.doi:10.1108/09578231011027860

Lerrnwoop, K. 1994. Leadership for School Restructuring. Educational Administration
Quarterly. Vol. 30(4). pp. 498-518. https://doi.org/10.1177/0013161X94030004006

Lerriwoop, K., ANDERSON, AND S., WaHLsTROM. 2004. Review of Research— How Leadership
Influences Student Learning. New York: Wallace Foundation.

Lerrawoop, K., C., Day, P., Sammons, A., Harris, anp D., Horkins. 2006. Successful School
Leadership: What it is and how it Influences Pupil Learning. Research report No. 800.
University ofNottingham: National College for School Leadership.



80 Journal of Indian Education May 2023

Lerrawoop, K., C., Day, P., Sammons, A., Harris, anp D., Hopkins. 2008. Seven Strong Claims
about Successful School Leadership. Nottingham, England: National College for School
Leadership.

Louts, K. anp H., Marks. 1996. Teachers’ Professional Community in Restructuring Schools.
American Educational Research Journal. Vol. 33(4). pp. 757-89.

Marks, H. M., avp S. M., Printy. 2003. Principal Leadership and School
Performance: An Integration of Transformational and Instructional Leadership.
Educational Administration Quarterly. Vol. 39(1). pp. 370-397. https://doi.
org/10.1177/0013161X03253412

Muuwus, D., M., Ainscow, A., Dyson, C., Rarro, S., GoLprick, K., KErr, C., LENNIE, AND S., MILES.
2010. Leading under Pressure: Leadership for Social Inclusion. School Leadership and
Management. Vol. 30 (2). pp.143-157. https://doi.org/10.1080/13632431003663198

Murpny, J., S., ELLiOTT, E., GOLDRING, AND A., PorTER. 2007. Leadership for Learning: A Research
Based Model and Taxonomy of Behaviours. School Leadership and Management. Vol.
27(2). pp.179-201.

MythiLi, N. 2020. Regional Diversity, School Leadership and Quality of Education in North-
Eastern States. In Tilak J. (eds) Universal Secondary Education in India. Springer,
Singapore. https://doi.org/10.1007/978-981-15-5366-0_8

NepELcu, A. 2013. Transformational Approach to School Leadership: Contribution to
Continued Improvement of Education. Manager Journal. Vol. 17(1). pp. 237-244.

Rosinson, V. M. J., anp TivpeERLEY. 2007. The Leadership of the Improvement Teaching and
Learning: Lessons from Initiatives with Positive Outcomes for Students. Australian
Journal of Education. Vol. 51(3). pp. 247-262. doi:10.1177/000494410705100303

Rosinson, V. 2008. Forging the Links Between Distributed Leadership and Educational
Outcomes. Journal of Educational Administration. Vol. 46(2). pp. 241-256.

Rosmvson, V., C., Lroyp, anxD Rowe. 2008. The Impact of Leadership on Student Outcomes:
An Analysis of the Differential Effects of Leadership Types. Educational Administration
Quarterly. Vol. 44(5). pp. 635-674. https://doi.org/10.1177/0013161x08321509

Rosmvson, V., M., Honera, anp C., LLoyp. 2009. School Leadership And Student Outcomes:
Identifying What Works and Why. Auckland, New Zealand: Ministry of Education, Best
Evidence Syntheses Iteration.

Serciovanng, T. 1984. Leadership and Excellence in Schooling. Educational Leadership. Vol.
41(5). pp. 4-13.

Suannon, G. S., anp T., BErgeson. 2007. Nine Characteristics of High Performing Schools: A
Research Based Resource for Schools and Districts to Assist with Improving Student
Learning. Olympia, WA: Office of Superintendent of Public Instruction.

Suatzer, H., P., CaLparerLa, R., Haiiam, anp L., Brown 2014. Comparing the Effects of
Instructional and Transformational Leadership on Student Achievement: Implications
for Practice. Educational Management Administration and Leadership. Vol. 42(1). pp.
445-459. https://doi.org/10.1177/1741143213502192

Siuins, H., anp B., MuLrorp, 2002. Schools as Learning Organisations: The Case for System,
Teacher and Student Learning. Educational Administration. Vol. 40(1). pp. 425-446.
http://dx.doi.org/10.1108/09578230210440285

Sun, J., anp K., Lertnwoop. 2012. Transformational School Leadership Effects on Students’
Achievement. Leadership and Policy in Schools. Vol. 11(4). pp. 418-451.



Role of School Leadership for Ensuring ... 81

THomPsON, G., anD L., Grasg. 2015. Situational Leadership Theory: A Test from Three
Perspectives. The Leadership and Organisation Development Journal. Vol. 36(5). pp.
527-544.

Warters, T., J., Marzano, anp B., McNurry. 2003. Balanced Leadership: What 30 Years
of Research Tells us about the Effect of Leadership on Student Achievement. Mid-
Continent Research for Education and Learning (McREL). Aurora, CO.

Witziers, B., R., Bosker, anp M., KruGger. 2003. Educational Leadership and Students’
Achievement: The Elusive Search for an Association. Educational Administration
Quarterly. Vol. 39(1). pp. 398-425.

Yang, Y. 2014. Principals’ Transformational Leadership in School Improvement. International

Journal of Educational Management. Vol. 28(3). pp. 279-288. https://doi.org/10.1108/
IJEM-04-2013-0063



