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Some Viable Strategies for Classroom

Assessment — A Field Experience

Vijayan K*

Abstract

National Curriculum Framework (NCF) 2005 and its position paper on
‘Examination Reform’ have recommended the implementation of Continuous
and Comprehensive Evaluation (CCE) at all levels of school education for
maintaining quality. RTE Act 2009 also stressed this aspect through its section
24(1)(d) and section 29(2)(h). Many state boards and national board like CBSE
have already initiated the process of assessing students learning through
different strategies as a part of Formative Assessment (FA) and Summative
Assessment (SA). The present article elaborates some of the assessment
strategies practiced by the author as a part of classroom activity during a
three-month field work at Central School for Tibetans, Bylakkupe, Karnataka.
The article illustrates experience of administering peer assessment, self
assessment and quiz as classroom assessment strategies in an integrated
way. These strategies can embed with learning activities in a learning
environment which offers collaboration and cooperation. Peer assessment
and self assessment are two effective strategies for encouraging students to
involve in the learning process for improving their performance. Through the
critical review of the work done by themselves, the students will be able to
recognise the strong as well as weak areas of their learning during the activity.
Here they are assessing critically both what and how they are learning. Even
though most quiz programmes are summative in nature, one can innovate it by
changing the procedure as an effective formative assessment strategy. This is
also known as formative use of summative assessment. Here quiz has been
used in the form of a group game to assess student’s performance. It will help
the teacher to assess the ability of each student to frame questions, derive
the answers in group setting, ability to ask and respond to the questions.
The whole process will help the teacher to get a clear idea about the level
of performance of individual students in a particular topic. The procedure
followed by the teacher and the feedback received from the students about
these different strategies are elaborated in this article.
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THE CONTEXT

NCF 2005 and its position paper on
‘Examination Reforms’ examined in
details the ill effects of the traditional
system of evaluation in school and
suggested viable method of student
evaluation that is in tune with
constructivist methodology. The
framework emphasised the need
of experimenting varied models of
assessment beyond the paper-pencil
tests. They also recommended the
implementation of Comprehensive
and Continuous Evaluation (CCE)
at all levels of school education.
While mentioning about the duty
of teachers and the quality aspect
of education, the RTE Act 2009
also emphasised the importance of
student assessment through its two
sections namely 24(1) (d) and 29(2)
(h). Section 24 (1) (d) of RTE Act
states that a teacher appointed as per
the rules shall perform the duty of
assessing the learning ability of each
child and accordingly supplement
additional instructions, if any, as
required. Section 29 (2) (h) mentions
that concerned academic authority
should give importance to CCE of
child’s understanding of knowledge
and her/his ability to apply the same
while framing school curriculum.

As a consequence of the
recommendation of NCF 2005 and
based on guidelines of SSA and
RMSA on quality concerns in school
education, many state boards and
national board, like CBSE have
initiated the process of CCE at
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different levels of school education.
Specific guidelines were developed
by CBSE in order to implement CCE
at different schools following their
curriculum. The guidelines provided
different suggestive strategies for
Formative Assessment in order to
help the teachers for implementing

CCE in an appropriate way.

THE SIGNIFICANCE OF CLASSROOM
ASSESSMENT

Assessment serves students’learning
in various ways. Different forms of
assessment will provide feedback to
teachers as well as students and that
will guide teaching and help them
in modifying teaching strategies
and materials to ensure student
improvement. It assists teachers
to monitor progress and diagnose
individual and/or group difficulties
throughout the teaching learning
process. The feedback provided to
students in the form of their progress
reports will, of course, help them to
enhance motivation and direction
for further learning. Based on the
occasion as well as purpose of
assessment, it can be theoretically
classified into two categories, viz,

Formative Assessment (FA) and
Summative Assessment (SA).
Current trends in assessment

focus on judging student progress
in three ways: assessment for
learning, assessment as learning
and assessment of learning. Each
assessment approach serves a
different purpose. Many researchers
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classified first two under formative
assessment and the last one as
summative assessment.

Assessment for learning is a
teacher initiated student-context
process and is integrated with
each and every learning activity in
the classroom. In this process of
assessment, we can use a range of
methods to collect data and to provide
descriptive feedback to students to
promote students’ learning. Teacher
can use it to bridge the gap between
student’s current status and the
desired outcome.

Assessment as learning is a
student-oriented process. Through
the critical review of the work done,
by herself or himself, the student will
be able to recognise the strong as well
as weak areas of their own learning
during the activity. Here they are
assessing critically both what and
how they are learning.

After the end of an instructional
process in order to find out the extent
of learning and for informing about it
to the different stake holders, one can
utilise the assessment process, which
is known as assessment of learning.
It takes place at specific times in the
instructional sequence, such as at
the end of a series of lessons, at the
end of a unit, at the end of a term,
or at the end of a school year. Its
purpose is to determine the degree of
achievement of competencies in the
subject. This also gives students, a
chance to apply the concepts formed
or demonstrates their new knowledge

and skills in different situations
independently.

ASSESSMENT STRATEGIES — TRENDS
IN THE CLASSROOM

Three-month field work at Central
School for Tibetans, Bylakuppe,
Karnataka, has given the author an
opportunity to observe and discuss
about the classroom assessment
practices followed by the teachers and
experiment some of the strategies to
know its feasibility in the classroom.

Assessment strategies used
by the teachers were collected
through different sources, viz,
classroom observation, discussion
withteachers and through students’
feedback. The information received
through all these sources show
that predominantly teachers used
paper-pencil class test as one of the
important strategies for classroom
assessment. During the discussion
with teachers, they said that before
every Formative Assessment (FA),
they are supposed to conduct 4
such class tests. When [ asked
about the reason for conducting it,
they replied that the CBSE is asking
for the evidence of Assessment.
Hence, the best way is going for a
paper- pencil test. Apart from the
class test, they occasionally use
seminar, assignment, project and
laboratory activities. The feedback
given by students also supports
these. Some of the feedbacks are
presented below:
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The different assessment above were implemented in a
strategies used by teachers cited manner by considering assessment
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process as an independent activity.
But the concept of assessment as
learning and assessment for learning
recommends for such activity that
can be embedded with teaching
learning process by integrating it
with classroom activity. We can
use a variety of such activities for
assessing students. Observation,
Conversation, Peer Assessment, Self
Assessment, Quiz, Journals, etc are
some of such activities.

ASSESSMENT AS LEARNING — THE ROLE
OF PEER ASSESSMENT

Peer-assessment involves one
student’s assessment of the
performance or success of another
student. It is an assessment strategy
which involves students’ decisions
about others’ work that would
normally take place when students
work together on collaborative
learning activities. The value of
peer assessment as a tool for
formative assessment to enhance
the learning experience and student
achievement was supported by
many researchers (Johnson, 2004;
Butler and Hodge, 2001). One of the
ways in which students internalise
the characteristics of quality work
is by evaluating the work of their
peers. However, if they are to offer
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constructive feedback, students
must have a clear understanding
of what they are to look for in their
peers’ work. The teacher must
explain expectations clearly to them
before they begin.

Let me illustrate how I organised
peer assessment as an assessment
strategy in an embedded way. I
experimented this in one of the
sections of Class X while teaching
the topic ‘Basic Proportionality
Theorem’. For helping students to
comprehend the concept of basic
proportionality theorem, I began the
class with a group activity.

A brief introduction was given.
Students were divided into four
groups and one among each group
was selected as leader. Each group
was asked to cut different types of
triangles from chart paper (at least
five with different type) and told
them to give the name like ABC,
POR, etc
They were asked to draw a line (with
suitable name) parallel to any one
side of the triangle by touching it
other two sides.

In the next stage, they were asked
to measure the length of the intercept
made by the line with the other two
sides and they were asked to prepare
a chart which is given below

Triangle Length of Length of Ratio of Ratio of Relationship
Intercept made | Intercept made | Intercept made | Intercept made | between the
at 1st side at 2nd side at Ist side at 2nd side ratios
A ABC

A PQR
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At the same time, each student
was asked to observe how her/his

peers sitting either side performing
in the group activity. They were

W Zimn J/0IKRY

X B
Peer Assessment Rating Scale

Name -,

the Peer 'Téy—,z,'n k:q’mn

Topic . Rasic  Propordyonality ~eorens
Date lo-7~20l2
Period / sk

instructior:s: Read the following statements carclully. Observe vour friends sitting in the left
and right during this group activity. Based on your observation please give atick mak (V) in the
appropri e cell provided against cach statement,

i Fxcellent | Good | Satisfactory | Poor
\E:ively'éoﬁiﬁi%{{ s it the consiruction of dilTerent trismgpeles |
)

~ig chart paper v
Cnow how ta draw parallel lines . — L
5 accurate in drawy o paralic! line to o gi —
e . >
s elficient i1, ng the ratio vV
Vorks well with the other _e_.'!"uup members (Ve
un;;i): .|.‘.Pf-'l;'-|.'ll.‘i-|:lli'lf‘t_‘.ii“i:: the l-;mur\ discussion “ :

——— . - — e - )

Your strong points:

Able b Cormshuck dhe +7;'an3w n
ro) dorwe oluvi ol tudahon © raho. Aokely
Parhu‘P«kpl ' dba (Bn?wp oA Lg cussion

You need Improvement in:

[rr\}d -
Nob A cavals

‘n ""‘-’--MMWN{ f{"\.l ('“"3#) MW\?
fCale

anel Lw‘fh?

neeel vmpthrmr:F i rradhod 03 drawrmy. p“"m

Chapter 6.indd 88

15-04-2015 AM 11:39:33



Chapter 6.indd 89

Some Viable Strategies for Classroom Assessment— A Field Experience 89

asked to fill the peer assessment
proforma given to them for this
purpose. The criteria used in the
proforma and the method of filling
it were also explained during the
initial introduction. A sample of
completed proforma is enclosed
here under

Each student is supposed to
assess and assessed by two students.
Clear direction and assistance were
given to students at each stage
during the activity. After the end of
the activity, the filled in assessment
proformawere collected and analysed.
In majority of cases, the pair of
assessment done about a particular
student was found to be somewhat
similar. Only in few cases, it was
found contradictory. The very next
day, I had a discussion with students
about their new experience. They all
were enthusiastic about the activity
but they told their apprehension
of observing other students and
simultaneously participating in the
classroom process. The contradictory
opinion regarding the performance
of a particular student throws
light on two important aspects to
be considered while organising
peer assessment. The first one is
the need of proper training to the
students about the procedure of peer
assessment. The second one is the
importance of ensuring objectivity
in assessment. There will be some
tendency of showing favours to the
friends. This type of personal feelings
will effect assessment. This can be
minimised by giving students proper

orientation about the importance of
the peer assessment as a strategy for
improving their learning, and clear
guidelines for filling peer assessment
proforma.

ASSESSING THEIR OWN CEARNING
SELF - ASSESSMENT

In a similar fashion, we can also

organise self-assessment as an
effective  strategy for student
assessment during classroom

activity. This is nothing but reflection
by the students about their own
work. Self-assessment is the ability
of a student to judge her/his
performance, that is, to make
decisions about one’s self and one’s
abilities. It is a process in which
student reflects on and reflects in
one’s own actions to identify the
weaknesses and strengths. Here, the
focus of assessment is to improve

students’ learning by evaluating
themselves, their progress and
difficulties. By giving students

opportunities to reflect on their own
actions, teachers may help them in
developing metacognitive and other
general learning skills.

A similar type of proforma can
be developed and each one is asked
to fill the proforma after completion
of the activity. Even teacher can
use checklist, rating scale, or rubric
instead of a descriptive proforma
like above-cited. Main advantage
of self assessment is that it allows
students to develop awareness of
their performance as well as their
gaps. This awareness will trigger
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them to work out a plan for further
improvement. The feedback will
surely help them to set short-term
goals as well as long-term goals.
By properly prompting students to
complete the self assessment tasks,
teachers can support students to
set the goals and encourage them to
reach the goal.
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I tried to incorporate self assessment
strategy while teaching the chapter
‘Statistics’ for 10" standard students
in a problem-solving situation. The
students were asked to solve the
problem. At the same time they were
told to introspect about their work
and fill the self assessment inventory
and provide descriptive feedback. A
sample inventory is given below:

Self- Assessment Inventory for Problem solving

Name of the student

Topic STATISTICS

Date 13-05-2012
w

Period I

Instructions: Read the following statements carefully before starting problem solving. Based

on your level of understanding please give a tick mark () in the appropriate cell provided

against each statement.

NAGIAA 67 QIokrp

KA

Statement Good | Satisfactory | Poor
I am able to understand the problem correctly -

I am successful in analyzing the problem in terms of what is

given and what is to be find out g

I am able to use appropriate strategies/formula and method >

for solving problem

I am able to calculate the problem with speed and accuracy v
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This strategy gives students an
opportunity to assess their ability to
solve mathematical problems. They
can reflect on their ability to explain
the problem, recognise meaningful
information in the problem, their
ability to use appropriate formula,
difficulty level and about the speed
and accuracy of problem-solving.
Finally, students were asked to
provide reflective feedback regarding
the areas of concerns.

ASSESSMENT OF LEARNING — Quiz

The most frequently used tool for
assessment for learning is written
test/examination. We can use quiz
also for assessing the students’
performance  either after the
completion of a topic or a unit or
even after a term. I made an attempt
to use quiz as a game for assessing
student achievement in the other
section of 10th standard after the
completion of the chapter ‘Statistics’
Initially, the whole process started
with an individual activity. I told
the students to prepare at least five
questions with answers from the
chapter ‘Statistics’ as home work.
Next day, the class was divided
into four groups by using random
method. For that, slips were prepared
by writing different statistical terms
(Mean, Median, Mode, and Class
Interval). Accordingly, all students
with slips inscribed Mean named as
‘M’, and others are ‘Me’, ‘Mo’ and ‘Ci’
respectively. After group formation,
they were asked to sit in groups and

told to discuss the questions they
independently framed within the
group about their style, difficulty and
usability. Each group was directed
to select best 10 questions with their
answers from items they constructed
independently. They were given
about 25 minutes for this process.
During that period, I spent rest of
the time in explaining the different
procedure of quiz competition to be
organised next day.

RuLEs AND PROCEDURE OF Quiz

— Match will be between two teams
and other two teams will be
audience.

— All members from each group will
be seated face-to-face and the
order of sitting will be decided by
lots.

— First member from one group will
ask the question from the last
member from the other group.

— The entire group can spend
maximum 2 minutes for answering
the question, if she/he succeed in
the attempt within the stipulated
time, the team will get 5 points,
otherwise the question will be
passed on to the adjacent person.
If she/he gives the correct answer
and the allotted time of 2 minutes
is not completed she/he will get 5
points; if the answer is right and
the time exceed 2 minutes, she/
he will get only 3 points.

— If all members from the group
failed to give correct answer
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then the question will be passed

on to the audience. If audience

succeeds in giving the answer they
will get 5 points, if the total time
not exceeds 2 minutes otherwise

3 points.

— If none of the members from
audience gives correct answer,
then the team who posed the
question will get 3 points provided
they should give correct answer
with explanation. If they failed to
give this, then a penalty of minus
3 points will be given to them.

— After the question by first team,
the first member from the opposite
team can ask the question to the
last member from the other team.

— The process will be continued
like this. Maximum time for one
match will be 40 minutes.

— The team getting highest point
will be declared as the winner of
the match.

This strategy helped me to
assess the ability of students to
frame different questions, to review
the whole concepts in statistics,
capacity of problem solving in group
setting, ability to ask and respond
to the questions, and cooperation
and competition in group setting.
The whole process also helped me to
get a clear idea about the degree of
performance of individual students
in the particular topic. The degree
of involvement of students in the
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entire activity is another significant
advantage of this activity. They
actively participated and enjoyed it
like a game.

FINAL THOUGHTS...

Considering assessment as
an independent component of
classroom teaching is one of the
reasons for non-implementation of
CCE in right spirit. The awareness
and proper practical oriented
experiences will help the teachers to
make assessment as an integral part
of teaching learning process rather
than an independent component.
The idea of assessment as learning
and assessment for learning can be
practiced in the right sense, only if, we
are able to integrate the assessment
procedure with day-to-day classroom
activity. What I tried to experiment
during my short-period field work
was some possible way to integrate
assessment with learning activity.
The feedback I received from the
students and their own performance
in classroom activities give me lot
of satisfaction in my venture. But
I am sure that a single shot of an
activity like peer assessment or self
assessment will not give enough skill
and confidence to the students. If we
use these strategies periodically and
collectively, the students will gain
expertise and confidence in assessing
themselves and their peers.
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